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Introduction
The teaching and learning of a second or foreign language are complex processes for both teachers and students alike. However, every teacher has his/her own way of teaching based on the teaching methodology s/he decides to adopt. Moreover, professors of the BA programme at Universidad Veracruzana, where the present study was conducted, may adopt more than one approach in their teaching due to the libertad de cátedra (academic freedom) that they enjoy at the university. That is, that some of them may choose to emphasize or focus more on specific aspects of the target language (TL) rather than on others. As a result of this choice, they may be neglecting the teaching of certain language skills or aspects of the TL that some students deemed more necessary. Learning a new language requires the understanding of many aspects of the target language that happen at the same time. Students have to acquire new words, new structures, and new grammar rules and even cultural aspects of the peoples where the target language is spoken. The ultimate goal of learners studying for the BA in English is to be able to produce it with proficiency in both the written and spoken modes. We all want to become competent users of the foreign or second language in order to be able to interact and be understood by native speakers and proficient users of that foreign (FL) or second language (SL). In order to be understood, not only grammar rules and appropriate lexis come into play but, more importantly, pronunciation is of the utmost importance. To ignore or neglect the explicit teaching of pronunciation would be to ignore the basis for language acquisition (Pennington, 1996) . Furthermore, students who have serious pronunciation errors without treating them from the very start will face problems of intelligibility which will not allow them to achieve the main goal of language learning: to use it for communication purposes in real contexts. This is the rationale behind the present research.
Background
The English language classes at Universidad Veracruzana are mainly based on a series of textbooks that teachers follow. However, teachers are free to choose complementary materials to focus on or help students develop and/or improve specific linguistic skills, grammar o lexis. Nevertheless, it has to be mentioned that textbooks are the most important teaching tool that teachers use since evaluations are totally based on textbooks contents. Students do not have specific courses that focus on pronunciation of the FL until the third term when they have to take a course called Linguistic System which is not about phonetics or phonology but these are part of the contents. The English textbooks that students follow, from the first term, contain brief explanations and exercises on different aspects of pronunciation (see Appendix A). However, not all units have an activity focusing on pronunciation. For this reason, the importance of how FL teachers deal with pronunciation and how this pronunciation instruction affects students' performance in their oral communication deserves careful attention as all errors, if not taken care of at some point, are very likely to become fossilized and thus very difficult to eradicate (Littlewood, 1984) . Furthermore, it is vital for students to acquire solid knowledge about pronunciation because outside the classroom they are going to face real situations where an intelligible speech is vital to be able to establish communication with other people.
Literature Review
In this section key concepts related to pronunciation will be reviewed as these guided the current investigation: pronunciation, the teaching of pro-nunciation, pronunciation problems, and teachers' and students' perspectives about pronunciation.
Pronunciation
Although it can be said that pronunciation is not the most important aspect of FL learning it needs to be acknowledged that without adequate or intelligible pronunciation we would not be able to get our messages across when interacting with others in the FL.
Pronunciation is the action of producing sounds of speech to communicate a message (Dalton & Seidlhofer, 1994) . For this reason, possessing a good pronunciation of the FL is vital in oral communication. In addition, it is important to recognize that foreign language students must aim at developing a good pronunciation but this does not mean that they have to sound exactly like a native speaker. Rather, FL speakers need to be understood in the target language (Celce-Murcia, Brinton, & Goodwin, 1996) . Therefore, the focus on pronunciation needs to be considered as a crucial aspect in FL programs since, as research has shown, some errors will probably never disappear entirely. Littlewood (1984) has asserted that "such errors are often described as fossilized, meaning that they become permanent features of the learner's speech" (p. 34).
The Teaching of Pronunciation
Consciously or unconsciously, teachers are always teaching pronunciation somehow (Pennington, 1996) . There are five different levels at which teachers can handle pronunciation in the language classrooms (Pennington, 1996, p. 225) : mechanical (e.g., repetition of minimal pairs); contextualized (e.g., repetition of key words in a listening passage); meaningful (e.g., choice of correct word in a sentence or reading passage); realistic (e.g., a role-play of a situation similar to one that one may face in real life); and real (e.g., discussion of the students' real-life situation or concerns). However, in FL classrooms, explanations on aspects of pronunciation are through error-correction and seldom are explicit and detailed explanations provided (Griffiths, 2011) to students.
Whether teachers are aware or not, they are always teaching pronunciation by being themselves one of the main sources of input of the FL in the classroom. For a long time teachers have used drilling as a way to teach and practice pronunciation (Tice, 2004) . Although the overuse of drilling is not acceptable nowadays, this technique remains a useful activity in the classroom if it is applied appropriately. For example, drills can help students to gain confidence because they practice pronunciation as a group and there is no opportunity for others to make fun of somebody if s/he mispronounces a word. Tice (2004) has mentioned that "for drills to be meaningful, learners need to understand what they are being asked to say. Monotonous chanting of decontextualized language is not useful to anyone" ("When We Should Drill, " para. 1) The task of the teacher when drilling is to provide students with a model of a certain structure or just to repeat a word they have already seen and get them pronouncing in unison. This strategy helps students to build confidence and focus on pronunciation problems so that they can try to overcome them. It should be noted, however, that drilling should not be used too much because it can be boring and then it is unlikely to be useful at all (Tice, 2004) .
Students may acquire pronunciation habits from different places and from different people. However, it is the FL classroom where most of them may encounter the first FL input to adopt, adapt, or imitate taking their FL teachers and classmates as sources of examples of what to do or not to do. This is especially useful for those students who do not have the opportunity to live an FL immersion experience. Consequently, teachers need to have a very good knowledge of what pronunciation entails so that they can help their students with their pronunciation problems (Kelly, 2000) . Besides, it is in the foreign language classroom that students start establishing pronunciation habits (Krashen & Terrell, 1996) . Listening exercises that include reading help to develop productive skills and should be taken advantage of to teach pronunciation (Pennington, 1996) . While working on listening, teachers can work on individual sounds which, apart from increasing students' intelligibility, will enable teachers to get students to realize the presence of speech properties such as rhythm, stress, and intonation (Liangguang, 2010) . On the other hand, if students are assigned reading aloud in reading sections they will have the opportunity to work on pronunciation. Contrary to this point of view is that students' native language spelling system can interfere with a successful pronunciation while they read in the FL (Millrood, 2001) . Other techniques to introduce students to the matter of pronunciation are tonguetwisters and explicit explanations.
Pronunciation Problems
Teachers should focus on the needs of their learners rather than generalize the teaching of pronunciation, especially when they are teaching groups of speakers of a given language as in this particular research context where all the students are native speakers of Spanish. Consequently, these students are very likely to share most of the common pronunciation problems. Then, FL teachers need to be aware of this and integrate this knowledge in their classes. Underhill (2005) and Griffiths (2011) have pointed out that teaching pronunciation has been neglected by teachers. They concur that when pronunciation is studied or focused on in the classroom it tends to deal with specific pronunciation problems that happen in the precise moment of student performance. For this reason it is of vital importance for teachers to have well-developed plans to address pronunciation problems in the best possible way.
An outstanding problem of teaching pronunciation is what to teach about it. There are important pronunciation aspects that FL teachers should take into account. Firstly, they should be aware that they will find as many different pronunciation problems as they have students. Secondly, teachers have to be aware of the first language phonetic system interference and thirdly, that they are supposed to have a satisfactory knowledge about variations and differences as well as possess proper theoretical pronunciation knowledge (Kelly, 2000) . Once teachers have seen the reality of these pronunciation aspects they will be able to incorporate pronunciation explanations in their lesson plans and by doing so will assist their students in achieving satisfactory pronunciation for real and successful communication (Griffiths, 2011) . Furthermore, teachers will "enable learners to surpass the threshold level so that their pronunciation will not detract from the ability to communicate" (Celce-Murcia et al., 1996, p. 8) .
In the first levels of English, students should be taught phonetics and phonology, which are the two fields of pronunciation study (Celce-Murcia et al., 1996; Kelly, 2000) . Phonetics refers to the study of sounds while phonology "is concerned with how sounds function in relation to each other in language" (Forel & Puskás, 2005, p. 3). A sound knowledge of both will provide students with the ability to hear and correct mistakes on their own while learning pronunciation.
Teachers' and Students' Perspectives on Pronunciation A starting point of language acquisition is that the learner has to think in that language, to deal with new grammar and vocabulary and, of course, he or she has to be willing to sound differently (Pennington, 1996) . So, it is crucial to keep in mind what the position of learners is in pronunciation. During the process of FL learning, students are constantly adding words to their linguistic repertoire so they have to learn how to produce the new sounds that are in those new words. When pronouncing a word students are likely to make mistakes. It is very common to note that when a student makes mistakes, their peers are very likely to laugh at them. In turn, this makes most students feel a lack of confidence at the moment of speaking or using the TL. On the other hand, there are students who like to be corrected every single time they commit mistakes and there are teachers who consider doing so unacceptable. Nowadays, FL teachers are likely to focus more on fluency than on accuracy. So, here is a potential conflict regarding teachers' and students' perceptions as to how acquiring pronunciation should be handled.
On the other hand, teachers would say that learning pronunciation is the most difficult work in foreign language acquisition because it may cause inhibition, embarrassment, and fear of losing face (Hedge, 2000) . There are FL teachers who would admit their lack of thorough pronunciation knowledge. Moreover, they may need to improve this skill themselves so that they can teach it (Da Silva, 2012) . Teachers should realize to what extent their learners are motivated to make all the necessary efforts to learn and practice pronunciation. Nevertheless, although learners are the ones who are acquiring a new language and their perspective of the importance of all aspects of the language is still not formed, teachers should encourage them to do it because, although both teachers and learners are interested in pronunciation, it has for the most part been neglected in English as a foreign language (EFL) classrooms (Kelly, 2000) .
To sum up, as learners of a second or foreign language we need to be aware of what pronunciation entails so that we can work on those areas that may be problematic due to our native language background. With this in mind, we decided this research should answer the following questions:
Research Question
• Do students receive pronunciation instruction in their classroom? • Do students who are trained in pronunciation possess confidence when producing in the EFL?
Method
A qualitative approach was deemed to be the best way to answer the research questions. This was decided on two main grounds: (a) the study is to explore the context where the previous question emerged and (b) the fact that this investigation was not concerned with numbers, ages, gender or other statistical aspects but rather to explore patterns, feelings, and the meaning of a given situation (Davies, 2007; Silverman, 1997 Silverman, , 2005 .
Qualitative Case Study
We considered the best way to understand the situation under study was to adopt a qualitative case study approach to research. Qualitative case study is used to gain understanding of an event or phenomenon which is influenced by the current situation, time, and environment. A case study can only be studied where it exists. It locates the observer in the environment that needs to be understood. Also, its particularity is that the researcher has no control over the events (Cohen, Manion, & Morrison, 2011) . A case study involves different methods to collect data since it needs a lot of evidence. Qualitative case study research usually involves interviewing, observing, and analysing documents. However, Merriam (2001) has pointed out that seldom are these three strategies used equally. All the evidence collected is of a high value as it can be contrasted between what researchers observe, what people observe, think, and what they really do (Gillham, 2000) . Hence, as this study seeks to gain understanding of how teachers handle or teach pronunciation in elementary levels of the Language School of Universidad Veracruzana, it was thought that this goal could only be achieved by giving the participants the opportunity to express their own perceptions of the phenomenon under study together with observations of what was happening in the language classrooms. In the next section the site where the study was carried out and the participants who agreed to cooperate are described.
Research Site and Participants
Two elementary English language groups of the Language School of Universidad Veracruzana in Xalapa, Veracruz, Mexico, were observed and labeled as Group A and Group B for research purposes. Although there were 18 students in Group A and 11 in Group B, only eight students-four from each group-were chosen to be interviewed later on (see Table 1 ). Their ages ranged from 18 to 20 years old. Two male teachers of elementary English classes agreed to cooperate with this. One of them has been teaching EFL for over 30 years and the other one has a ten-year experience as an EFL teacher. The reason behind choosing these participants was that by being students of the lowest English level, they were very likely to have many pronunciation problems and their teachers were also very likely to have to deal with these. Therefore, this represented a great opportunity to observe how teachers in the BA in English language program at Universidad Veracruzana dealt with pronunciation and the important role they play as one of the main input sources for students to acquire pronunciation habits.
It must be noted that although the student participants expressed that they did not care whether or not their real names were used, it was decided to use pseudonyms to comply with ethics in qualitative research. 
Student Participant Observations
Veronica Laura
They were the ones who attended all the classes observed. They were chosen to be interviewed; they could listen to all the explanations of some pronunciation aspects that were mentioned in the clas.
Monica Jesus
They attended most of the classes observed. They sometimes had doubts about how to pronounce certain words in reading sections and they were explicitly taught about some pronunciation aspects in the classroom.
Javier Erika Naomi Francisco
They were the students that attended most of the classes in Group A. Another aspect taken into consideration in choosing them was that Javier and Erika had already taken classes with the same professor whereas Naomi and Francisco had not.
Teacher Participants
Arnold has been teaching EFL at Universidad Veracruzana for over 30 years.
He has a BA in English and he studied courses for an MA in Education.
Frank has been an EFL teacher for 10 years approximately. He studied for an MA in Hispanic Studies in an American University.
Data Collection
In order to collect data, it was decided to use three different types of instruments: class observation sheets, transcriptions of semi-structured interviews, and recordings of students reading aloud from a written text chosen for this purpose.
Class Observation Sheets
At the beginning of the class observations, Ana Cristina used an observation sheet including general aspects about how she expected pronunciation would be handled in the classroom. She did class observations for five weeks. During the first week she realized that the two teacher participants dealt with pronunciation issues in different ways. So, it was necessary to design a different observation sheet, (see Appendix B) based on the characteristics noticed in each group and thus be able to collect much richer data.
Reading Aloud Recordings
The text chosen for this reading exercise was "Master of Horror" (see Appendix C). Although it is of an advanced language level, it was chosen because its length was considered suitable to give each student the opportunity to read it aloud in one session. A further important consideration was that this text featured a lot of regular verbs in the past and past participle. Thus, asking the students to read it aloud and record them while doing this activity would allow us to be able to detect what pronunciation problems they had and what pronunciation knowledge, received in classes, they had been able to incorporate.
Interviews
Semi-structure interview guides were designed for both teachers and students (see Appendix D). The interviews were carried out following the guides designed but in a flexible way. That is, giving the participants the freedom to express what they wanted to share and also how they wanted to be interviewed. For example, all students were interviewed in Spanish not only because of their English level but because they mentioned they felt less nervous speaking in Spanish when being recorded. On the other hand, the teachers preferred to be interviewed in English.
Ethical Issues
The closest interaction between researcher and participants happens during the process of data collection. Oliver (2003) has noted that "such interactions inevitably generate situations involving ethical issues" (p. 45). Therefore, as Merriam (2001) states, "ethical dilemmas are likely to emerge with regard to data collection and in the dissemination of the findings" (p. 29).
Another important ethical consideration when collecting the data for this research was that in our regional and national educational contexts, asking research participants for their written consent is not always compulsory in the institutions where these researchers are affiliated. It has already been highlighted that in the area of TESOL/ELT in Mexico, few researchers seem to be worrying about asking their participants for written consent as is customary in other parts of the world. They argue that Mexico is said to have more of an oral culture; "in fact, from our first-hand experience, asking for consent in writing often puts the participants in our context on the defensive" (Basurto Santos & Busseniers, 2012, p. 97) . From the experience gained in Basurto Santos' (2010) research, it seems that, rather than ask participants to fill out a written consent form, what is crucial during the collection of the data is to be sensitive to the local norms and expectations. Finally, following Silverman Tlazalo Tejeda & Basurto Santos (2005) , the participants were explained what the research was about and their role in this study so that they could decide freely whether they wanted to participate or not.
Findings and Discussion
After a careful analysis of all the data gathered by using the three instruments mentioned, which helped us in the process of triangulation, three main categories emerged: Pronunciation Instruction in the EFL Classroom, Teachers as Instructors of Pronunciation, and Pronunciation and Students' Confidence. Due to space limitations we chose to present the most salient themes that threw light on answering the research questions.
Pronunciation Instruction in the EFL Classroom
According to the analysis and interpretation of the data gathered through class observation and student interviews, the question concerning whether or not the students had pronunciation instruction in their EFL classrooms could be answered. The findings of this study are in line with what has been found in previous studies. The instruction of pronunciation, at least with elementary students, is mainly of two types: drilling and "on-the-spot" correction of students' mistakes (Pennington, 1996; Tice, 2004) . Besides, the time devoted to the instruction of EFL pronunciation inside the classrooms was very limited and it was used, most of the time, to do the textbook pronunciation activities. That is, in both groups there was not a specific time allocated to the teaching of pronunciation on a regular basis. Nor was there an emphasis on the importance of acquiring good pronunciation habits from the outset concerning the students in the BA in EFL program. Both teachers concurred that there is not enough time to do all the extra pronunciation activities I would like to since I have to cover the textbook. We [all EFL teachers] have to do this because the students are assessed on the contents of the textbook so. " (Arnold, Interview) Whereas Arnold mostly used drills, a pronunciation technique which has been perceived as useful to teach pronunciation (Tice, 2004) , Frank sometimes gave explanations about certain words that students showed difficulties with when pronouncing them (Griffiths, 2011) .
One example from notes on class observations serves to illustrate a common technique employed by one of the teachers as part of the pronunciation instruction: Analyzing the data gathered though class observation, we saw that the transcript of the reading aloud activity together with the notes taken during this activity resulted in the following two catego-ries: Teachers as Instructors of Pronunciation and Students' Practice of Pronunciation.
Teachers as Instructors of Pronunciation
Choral repetition was the most prominent technique that appeared in the data gathered in Group A. Arnold had their students pronouncing chorally and when it was opportune to emphasize any aspect of pronunciation he used to mention the Mark∪Anthony effect, meaning, according to him, that it was the action of putting the words together by pronouncing them as one to make a reliable speech: There was also evidence of explicit pronunciation explanations. For example, Frank asked some of his students to remember that he had previously given them a list of regular verbs together with the rules to pronounce their past and past participle forms. As he had some new students in his group he offered a brief review of this topic. In the following extract here is an example to illustrate this: Finally, in addition to these common ways of how pronunciation is dealt with in the classroom, EFL teachers also provided their students with some pieces of advice about pronunciation. This help can be seen in the following extract: Pronunciation and Students' Confidence With regard to the second research question posed in this study, the analysis of the evidence collected from class observations and the reading aloud activity helped to find out if students, who had received some pronunciation instruction in their EFL classes, developed confidence when producing or pronouncing words and sentences in English.
1
This is a translation into English. The original quote was in Spanish.
Due to the fact that participants of the reading aloud exercise had somehow been taught the pronunciation of some words included in the text, it was expected that they show confidence when facing those words again. The results of the transcriptions of the reading aloud activity showed the following:
His most famous work, the /istori/ tells of a mad brother who entombs his sister /a laɪv/? in a /bault/ in the family /costum/.
Poe's /macabra/? /estail/ is best seen, however, in another classic short /istori/. (Reading exercise) This sample clearly shows how Javier had not yet assimilated some of the instructions he had been taught (see Appendix E). Besides, we could also perceive his lack of confidence when he read with an interrogative tone and, at the same time, looked for approval. Furthermore, the same occurred with students from Group B:
Master of horror. Born 200 years ago this year, the brilliant but tragic American writer Edgar Allan Poe, who /die/ /age/ /for/ / for/..., is the /cridai/ /wit/ writing the /beri/ first detective story, being the of the modern short story and /birtually/ /inbenting/ the horror genre.
It became apparent, in the analysis of data collected through class observations and the notes taken, that when students were asked to read a list of words, one per student, they always used a rising intonation at the end of the word when they were not sure about their pronunciation. The used this strategy to implicitly ask their EFL teachers for feedback or help. It proved to be a good student strategy as they immediately got what they were looking for: either their teacher's approval or the error correction: All student participants attributed their lack of confidence when pronouncing some words to their lack of practice. This perception was shared by Frank, one of the EFL teachers who participated in this study. Javier, Francisco, Laura, Jesus, and Monica also said they still used to get nervous and forget to apply the rules when doing oral activities in their EFL classroom.
Finally, all participants showed awareness as to how important the existence of a pronunciation course could be and that teachers give more instructions to their students during the class. It is also worth mentioning that Erika expressed that pronunciation instruction and practice should be mandatory "since we, as future teachers, will have to support others as well. "
Limitations An important number of limitations need to be considered. The main limitation was the number of participants, both students and EFL teachers. No generalizations can be made from this study nor were they expected as this is a qualitative study. Another limitation was the time to carry out this research. The topic and the number of instruments to collect the data deserved much more time so that more conclusions could have been drawn. Finally, when students were asked to read the text aloud, they were afraid of being tested on their pronunciation because they had the idea that the researcher was there to evaluate or criticize them. This may have altered their reading aloud a bit. For this reason, the initial idea was to have all of them doing the reading exercise at the same time but due to the researcher's and their timetables it was impossible.
Conclusions
As mentioned at the beginning of this article, the main objective of this study was to find out how teachers handled pronunciation instruction in the first levels of English in the BA of EFL program at the Language School of Universidad Veracruzana, Mexico, and if or how this handling influences in students' confidence. It can be concluded that not enough time is devoted to working on pronunciation. Moreover, the time allocated to students' work on pronunciation is used in having the students do drills or focusing on the textbook activities most of the time. This should be complemented with other types of pronunciation exercises if EFL teachers want to avoid the fossilization of both pronunciation errors and students' views on pronunciation as something that does not require much importance. Concerning the students' lack of confidence, it can be said that the students seem to need more time to practice and develop their oral skills so that they can assimilate the knowledge and thus be able to put it into practice when using the FL. Both teachers and students need to be aware of how important it is to develop appropriate pronunciation habits from the outset. Students will need all this in real communication situations and as future EFL teachers. Finally, there is a contradiction between what the participants think about pronunciation and their treatment of it. They say that pronunciation is vital but their actions do not show evidence of this. Pronunciation instruction and practice with elementary FL learners seem to have been neglected for the most part. It would be very useful if communication in real contexts is the main aim of FL learning, that is, to have specific courses or parts of a course aimed at helping students develop and improve all aspects of pronunciation.
Further Research
Due to the importance of all aspects of pronunciation in acquiring an FL language, much more research in EFL classrooms is needed. For example, it would be interesting to find out how students in third term who are already taking the Linguistic System class do or do not integrate this knowledge into their speaking and reading activities. It would also be useful to study to what extent and how students' pronunciation problems affect their intelligibility in EFL. Finally, more research is needed to find out if students are failing their listening and oral tests due to their failure to recognize certain sounds and pronunciation patterns. This would be very relevant since it is known that these two areas are where students at the Language School of Universidad Veracruzana have the most problems.
Ana's Reflection
At the beginning of my research project I strongly thought that the pronunciation of students was affected only by what they were taught in the classroom. However, by carrying out this study I was able to visualize all the work that needs to be done to develop and improve the pronunciation process. The sources that I had to consult gave me a better understanding of the difficulties that students are very likely to face when acquiring new sounds which are very different from the sounds they are used to producing in their mother tongue. I gained a lot of understanding not only about the pronunciation problems that students face but, most importantly, I realized this research threw light on my own process as a learner of foreign languages. Now I am aware that as a foreign language learner there is a lot of learning that has to be done independently and outside the language classroom. That is, it has led me to reflect on how I should work on my own foreign language learning process and redefine my process of pronunciation. But what I treasure most is the opportunity that this study gave me to understand that all language learning processes constitute a joint venture and effort between teachers and students. Finally, I now clearly see that the progress in any area of acquiring a new language is a simultaneous work between what you are learning inside the classroom and the outside practice you have to do or arrange on your own.
Nora's Reflections
As a supervisor of research projects with students whose first experience is a study like the one on which this article is based, I can say that it has always been gratifying to work with students who decide to research an aspect or topic of their choice rather than being given a topic to be researched or to incorporate in our own research projects. In my own experience, when students themselves decide what to research, they always choose something they relate to or something that is very meaningful to them as it has been something they have gone through or have always wondered about during their EFL learning process. My very personal experience about supervising students who follow their own curiosities, doubts, or who are interested in finding out about something that relates to their personal learning process are more likely to carry out their projects with more enthusiasm and in a more systematic and serious way. Their topics may appear to be simple but at the end of their research, albeit small and simple, they always show a greater capacity of reflection. For me, this is a very important beginning for a good future researcher.
Tlazalo Tejeda & Basurto Santos
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What triggers the explanation of pronunciation? Student oral errors.
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